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Pennsylvania Crossing Guard 

Train the Trainer Module 
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OBJECTIVES 

• Understand the concept of learning 
• Recognize the steps in the learning process 
• Possess the techniques that promote the learning 

process  
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OVERVIEW 

 
 
• Learning 
• Training techniques and considerations 
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LEARNING 
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LEARNING 

• Is active 
– Learners participate in their learning 
– Do not passively receive learning 

• Leads to a change in behavior 
– New capability 
– New performance 

• Results in possession of: 
– Information 
– Skills 
– Attitudes 

Presenter
Presentation Notes
There are three aspects of learning upon which theorists tend to agree (Sheal, 1989, as cited in Sims 1993):   Learning is active, in that learners participate in their learning; they do not just passively receive it (Sims, 1993).   Learning leads to, or results in, “a relatively permanent change in behavior.” (Sims, 1993, p.244).  Gagne (1985) suggests that learning leads to some new capability or performance.   Learning results in the possession of additional information, skills, or attitudes (Sims, 1993). The aspect listed above that is most pertinent to this discussion is the idea of active learning. Adults learn best when actively engaging the learning process.Instructors need to develop classroom activities that encourage and assist their trainees’ engagement in learning. 
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TRAINING TECHNIQUES AND 
CONSIDERATIONS 
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TRAINING TECHNIQUES AND 
CONSIDERATIONS 

 
• Concepts of Adult Learning 
• Presentation Skills 
• Preparation Skills 
• Course Delivery 
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Concepts of Adult Learning 

• Learning Preferences 
• Characteristics of age 
• Engagement 
• Reinforcement 
• Retention 
• Transference 
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Learning Preferences 

 
• Two classifications of learning styles 

– Analytical 
– Global 
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Learning Preferences 

• Analytical Learners Prefer 
– Sequential 
– Cumulative Patterns 
– Toward a complete conceptual understanding 
– Quiet, formal settings 
– Learning alone or one-on-one with teacher 

Presenter
Presentation Notes
On one hand, analytical learners tend to:   Prefer quiet, well-illuminated, formal settings;   Have a strong emotional need to complete tasks;   Prefer to learn alone or with a teacher;   Prefer highly structured assignments;   Rarely eat, drink, smoke, or chew on objects while learning (Dunn & Dunn, 1992, as cited in Pitts, 2009).
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Learning Preferences 

• Global Learners Prefer 
– Concept first 
– Fill in details later 
– Informal settings 
– Studying with peers 
– Working on several tasks simultaneously 

 

Presenter
Presentation Notes
On the other hand, global learners tend to:   Work well and concentrate better with distractions such asSound,Soft lighting,Informal seating,Eating and/or drinking;   Take frequent breaks;   Work on several learning tasks simultaneously   Study with peers;   Structure learning tasks in their own way (Dunn & Dunn, 1992, as cited in Pitts, 2009).
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Learning Preferences 

• Instructors tend to present in their own learning 
style 

• Develop a teaching style that accommodates 
different learning preferences 

• If a trainee struggles, adjust presentation style 

Presenter
Presentation Notes
Recognizing that students have different learning styles (Sims, 1993), the best ways for an Instructor to assist their adult learners are:   Recognize the Instructor’s own learning preference.  Instructors often tailor their presentation styles consistent with their own learning styles, potentially neglecting a portion of their classes (Sims, 1993).  For example, a global learner may need to make a conscious effort to develop lesson presentations that sequentially and cumulatively develop concepts for their students that are analytical learners.   Develop a teaching style that accommodates, as much as possible, students’ different learning preferences (Sims, 1993).  For example, a lesson presentation that develops concepts sequentially and cumulatively for analytical learners may need to be followed by a group discussion on the same material to accommodate global learners.   Recognize that when students struggle, an adjustment of presentation style may be helpful to them (Sims, 1993).
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Characteristics of age 

• Older persons working longer 
• Fewer young people entering work force 
• Older persons working second or retirement jobs 

Presenter
Presentation Notes
With the aging of the baby-boom generation, the number of older people in the US is increasing, and when combined with increasing costs of retirement and health care, is resulting in many of these older persons remaining in the work force.At the same time, the number of younger people entering the work force is decreasing, supporting a demand for older workers (National Institute on Aging, 1991, as cited in Baldi, 1997).An implication of these trends is that older persons may choose to drive school buses as a second or “retirement” job.
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Characteristics of age 

• Stereotypes about older workers 
– Less capable 
– Less efficient 
– Less productive 
– More irritable 
– Poorer health 

• Stereotypes may be untrue 
• Performance Studies 

– Perform better than 30% of younger adults 

Presenter
Presentation Notes
Stagner (1985) found that employers hold stereotypes about older workers, specifically, older workers are:   less capable   less efficient   less productive   more irritable   poorer in health than younger workers.However, Stagner’s review of studies comparing the performance of older workers and younger workers revealed that older adults typically perform better than 30% of younger adults (Stagner, 1985, as cited in Baldi, 1997).
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Characteristics of age 

• When training older learners: 
– Be aware of attitudes 
– New concepts should be relevant 
– Build upon existing knowledge 
– Allow time for training – adjust pace 
– Train in shorter increments – avoid fatigue 

Presenter
Presentation Notes
When training alder learners, Baldi suggests:   Be aware of attitudes.  Older learners’ desire to learn may be masked by a fear of failure that prevents learning (Bandura, 1977, as cited in Baldi, 1997).   New concepts should be relevant and build upon existing knowledge and experience (Sterns, 1986; Willis, 1985, as cited in Baldi, 1997).   Older learners are capable of performing comparably to younger learners, but need to be allowed sufficient time for their training and work at an appropriate pace (Zandri & Charness, 1989, as cited in Baldi, 1997).   Even though they may need more time for training, they need to engage training in shorter increments to avoid fatigue (Elias, et al., 1987, as cited in Baldi, 1997). Essentially, Baldi’s research suggests that older learners are as capable of learning new skills as younger learners, but their chances of success may be improved with a few considerations.  Older learners may need extra time and attention from the Instructor.Baldi (1997) found that older learners often struggle more than younger learners when presented with new problems to solve, but given time and attention, are able to perform as well as their younger counterparts by the end of a training program.
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Engagement 

• Engagement includes: 
– Perception of a problem 
– Clarification of the problem 
– Formulate a hypothesis 
– Test and retest hypothesis until 

problem solved 

• Learning has occurred when 
problem solved 

Presenter
Presentation Notes
Adults learn best when actively engaging the learning process.  Instructors need to develop classroom activities that encourage and assist their trainees’ engagement in learning. Educational psychologist John Dewey suggested that people learn when their engagement of a problem includes these elements:   Perception of a problem;   Clarification of the nature of the problem, based upon prior knowledge;   Formulation of a hypothesis (imagining what the answer might be);   Testing and retesting the hypothesis until the problem is solved.   Dewey suggests that learning has occurred when the problem is solved (Dewey, 1938, as cited in Sims, 1993).
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Engagement 

• Instructors need to: 
– Give trainees opportunities to wrestle with problems 
– Relate engagement to existing knowledge 

• Example 
– Trainees probably have experience 

• Crossing a street 
• Driving a car 

– Use these to clarify potential problems 
• Visibility 
• Turning movements 
• Illegal movements 

– Ask how crossing guards can mitigate these problems 

Presenter
Presentation Notes
Dewey’s suggestion reinforces the idea that adult learners need to be engaged in their learning and that their instructors need to develop teaching strategies and techniques that give trainees opportunities to wrestle with the problems they might encounter in their new work.Further, the engagement of problems needs to be related to what trainees already know.The process of engagement begins with clarifying problems based upon knowledge learners already possess, before progressing to the work of solving those problems.
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Engagement 

• People construct narratives 
– Connect experience 
– Develop a coherent whole 

• Narratives that connect existing experience to 
new encounters is learning 

• Share relevant stories from your own experience 
• Encourage trainees to share their stories 

Presenter
Presentation Notes
Expanding upon this idea of connecting new knowledge with experience, Clark and Rossiter (2008) suggest that people make sense of their experiences by constructing narratives that make connections between their various experiences, binding them into a coherent whole.They further suggest that the process of developing new narratives that connect their existing experience to new encounters is learning (Clark & Rossiter, 2008).This idea makes the inclusion of narratives – storytelling – particularly valuable to adult learning.Narratives engage the experiences of learners, and allow them to more easily make connections to new ideas, facilitating learning. 
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Reinforcement 

• Basic form: 
– Learner correctly learns, then 
– Learner receives reward 

• Thorndike’s Law of Effect 
– If consequence is pleasant, given behavior more frequent 
– If consequence is unpleasant, given behavior less likely  

Presenter
Presentation Notes
In its basic form, reinforcement is the learner receiving a reward for correctly performing some learned action or activity.However, in practice, reinforcement is more complex.Thorndike’s Law of Effect states that “if a consequence is pleasant, the preceding behavior will become more frequent, and if a consequence is unpleasant, the behavior becomes less likely to occur” (Kodat, 2002, as cited in Westover, 2009). 
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Reinforcement 

• Positive Reinforcement 
– Praise 
– Reward 
– Satisfaction 

• Power of positive 
reinforcement is 
diminished if not used 
correctly 
– Inappropriately 
– Inconsistently 
 

Presenter
Presentation Notes
Michalak and Yager (1979) suggest that positive reinforcement is the most important tool managers have to maintain the behavior of newly trained employees after they return to their jobs.  Praise, reward, and satisfaction are the most common forms of positive reinforcement on the job.  The power of positive reinforcement is diminished if used inappropriately or without apparent consistency (Westover, 2009). An example of inappropriate reinforcement would be rewarding an employee for doing menial work, because that reward may not encourage that employee to improve (Jenson, et al, 2004).  Another example is rewarding an employee for doing a lot of work, when in fact, that employee had done little (Westover, 2009). An example of inconsistent reinforcement is illustrated through a study by Gunter and others (1993) during which an Instructor’s praise was offered randomly, without consideration of student behavior.  That Instructor’s behavior confused students, misleading them about appropriate behavior.
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Reinforcement 

• If a trainee’s response or comment “misses the 
mark” 
– Do not praise 
– Take the time to understand the trainee’s response 
– Gently guide to trainee back to the point 

• This approach will: 
– Reinforce trainee’s willingness to respond 
– Contribute to the learning of the class 
– Will not give the class that a careless response is 

praiseworthy 
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Retention 

• Help Trainees retain new knowledge 
– Build on established knowledge 
– Repeat information 
– Practice new skills 

Presenter
Presentation Notes
Training is useless if employees fail to retain the new knowledge presented to them.  There are several techniques Instructors may use to enhance the likelihood their trainees will retain new knowledge (Berman, 2001):   Building on established knowledge,   Repeating information,   Practicing new skills.
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Retention 

• Build on established knowledge 
– Group discussions 
– Demonstrations 
– Group projects 

• Example – Disciplining wayward children 
– Most trainees will have some experience 
– Present hypothetical discipline scenarios 
– Allow group to work through implications 

Presenter
Presentation Notes
Building upon learners’ established knowledge helps them not only with understanding new concepts, but retaining those concepts, as well (Berman, 2001, as cited in Westover, 2009).The use of teaching tools that build upon existing knowledge such as group discussions, demonstrations, and group projects allow trainees to draw from their experiential knowledge and apply that knowledge to problem-solving (Kennedy, 2003). 
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Retention 

• Repeat information 
– Rule of three 
– Repeat important information as necessary 

Presenter
Presentation Notes
Most people are unable to remember something after being told one time.This is particularly important for older learners, as the ability to retain information declines with age.Instructors should practice the rule of three, which states that a person retains something after it has been said three or more times (Berman, 2001).Repeat important information as many times as seems necessary.
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Retention 

• Practice new skills 
– Rule of seven 
– Practice slows learning process, allowing more time for 

problem-solving 
– Training should include as much practice time as 

schedule affords 

Presenter
Presentation Notes
Demonstrating a technique and allowing a trainee to repeat the technique one or two times is insufficient.Demonstrate and allow practice for at least seven repetitions.
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Transference 

• Ability of trainee to use new knowledge 
– Positive Transference– Trainee uses new skills correctly 
– Negative Transference – Trainee avoids what taught to 

avoid 
– Both are positive outcomes 

Presenter
Presentation Notes
Positive transference occurs when a trainee actually uses new skills correctly.Negative transference occurs when a trainee avoids behaviors they were taught to avoid (Westover, 2009).Both of these kinds of transference have positive outcomes; employees do what they were trained to do, and do not do what they were trained not to do.
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Transference 

• Enhanced by: 
– Association 
– Similarity 
– Degree of original learning 
– Critical attribute element 
– Reinforcement 

 

Presenter
Presentation Notes
Association occurs when learners are able to associate new information with something they already know.Similarity is when the new information is similar to information in the learner’s experience.Degree of original learning refers to how much the learner participated in gaining the new knowledge, such as participating in a problem-solving discussion or practicing.Critical attribute element refers to the importance of the new information to actual work processes; critical steps are more likely to be retained from training and transferred to work.  Reinforcement not only contributes to learning and retainage, as discussed previously, but also contributes to the usability of the new information (Lieb, 1991, as cited in Westover, 2009).
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Presentation Skills 

• Instructor attitude 
• Oral presentation skills 
• Establishing and maintaining trainee attention 
• Classroom discussion 
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Instructor Attitude 

• Respect trainees as mature 
adults 

• Be yourself 
• Be enthusiastic 
• Be courteous and tactful 
• Establish a light, relaxed 

atmosphere 
• Enforce boundaries with 

firmness and kindness 

Presenter
Presentation Notes
A demonstrated respect for each trainee in an atmosphere of encouragement will set an appropriate tone for learning the necessary skills, policies, and regulations for adult crossing guards.Expect constructive criticism.  Accept and use it. 
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Oral Presentation Skills 

• Know the material 
• Maintain eye contact 
• Speak in conversational tones 
• Stand in the front-center and face the audience 

to emphasize important points 
• Vary teaching methods to maintain attention 
• Encourage as much class participation as 

schedule allows  

Presenter
Presentation Notes
Oral presentation is not just speaking the content.  How you say it is as important as what you say.  Speak clearly at a moderate pace.  Do not orate, but speak in natural, conversational tones.  Your oral presentation includes more than your speech.  Your eyes and body language will convey ideas and emphasize certain points.  Control these to emphasize the point you want to make.Remember that you are the presentation – command attention by how you place yourself in the room.  Stand in the center-front of the room to emphasize important points.  Face your trainees.  Turn off audio-visual equipment when you are not using it to shift the attention to yourself.Above all, know the material!
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Trainee Attention 

• Show enthusiasm 
• Occasionally do something unexpected 
• In your presentation use: 

– Suspense 
– Discovery 
– Curiosity 
– Conflict 
– Exploration 

• Relate content to trainees’ experiences and 
knowledge 
 

Presenter
Presentation Notes
During the instruction time, learners’ may be distracted.They may arrive distracted, or become distracted through the course of the day, but distraction will impede their ability to engage the problem-solving process that leads to learning.Presentation methods can overcome distraction and bring trainees back to the task at hand.Verbally praise learners whose comments indicate attentiveness.Provide learners with occasional physical activity such as breaks and skills practice.Occasionally use simulations and games.  
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Classroom Discussion 

• Establish receptive climate 
• Keep discussion on track 
• Provide feedback to shape skills development 
• Encourage participation by all 
• Trainees need to: 

– Form hypotheses 
– Test hypotheses 
– Develop problem-solving skills 

• Occasional silence for thinking is okay 

Presenter
Presentation Notes
The Instructor must assume the role of authority to launch the discussion, but must decline the role of expert in solving the problems at hand (Dinkmeyer and Muro, 1971, as cited in the Pennsylvania School Bus Driver Training Manual, 2008).The focus of the class is not what the Instructor knows, but what trainees can learn. The Instructor should make the point that the purpose of classroom discussion is to allow time to consider new viewpoints and test new ideas.  The Instructor should also emphasize that everyone does not have to arrive at the same conclusion – the point is the discussion.
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Preparation Skills 

 
 

• Practice 
• Room Arrangements 
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Instructor Practice 

• Decide what components you will use for training 
– Slide presentation - foundational 
– Crossing guard equipment - foundational 
– White board/Flip chart - optional 
– Table-top simulation tools - optional 
– Volunteers for parking-lot simulation – optional 

• Be familiar with each chosen component 
• Understand how each contributes to learning 

Presenter
Presentation Notes
You, as the Instructor, cannot make trainees learn.  Each learner is responsible for his/her own learning.However, you are responsible for setting an environment that is conducive to learning.First among the components of a learning environment is the preparation of the Instructor.  A lot goes into the effective delivery of a class, and a well-prepared Instructor will be practiced and comfortable with each training component.This course includes a slide presentation and crossing guard equipment.  Depending upon you circumstances, you may also have a flip chart, table-top simulation tools, or volunteers to assist for simulations.  Spend time with each component you will be using to be familiar with how it works, what it looks like from the trainees’ perspective, and how it contributes to the learning environment. The training schedule is short – time cannot be spent on fumbling.
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Room Arrangements 

• Room lighting 
• Heating and air conditioning 
• Audio-visual equipment 
• Instructor props 
• Trainee furniture 
• Demonstration 
     equipment 
• Handouts 
• Schedule 

 

Presenter
Presentation Notes
Within each category, be sure that equipment works and is arranged for the best advantage for trainees.Make sure the room is comfortable and bright, with the ability to darken the room for slideshows.Test the audio-visual equipment to be sure it works and you know how to work it.Be sure the room is arranged properly for the kind of activity you are presenting – classroom style for a-v presentation, and u-shaped for class discussion and demonstrations.  Be sure your lectern, notes, and props are handy.Be sure any handouts are neatly arranged and available.Distribute a schedule showing breaks, but be willing to be flexible.
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Course Delivery 

 
• Information 
• Techniques 
• Procedures 
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Information 

• The Crossing Guard Training course is generic 
– Used across the Commonwealth 
– Does not include local information 

• Trainers need to add local information 
– Employer information 
– Work policies 
– Contact information 
– Schedules 
– Procedures for late arrival/early dismissal 
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Techniques 

• Demonstrate the use of each of these devices 
• Practice 
• Demonstrate and Practice may be conducted in 

the classroom 
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Demonstrate the use of each of these 
devices 

• Traffic Scanning 
• Preparing children 
• Use of STOP paddle 
• Use of hands 
• Use of whistle 
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Trainee Practice 

• Guide trainees through the use of each of these 
devices 

• Allow each trainee time to gain confidence with 
the devices 
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Procedures 

• Simulate proper procedures for each of the 
scenarios 

• Simulations may be conducted using several tools 
• Simulations may be conducted in the classroom 
• Practice 
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Simulate proper procedures for appropriate 
configurations 

• Crosswalks at unsigned intersection 
• Crosswalks at mid-block – not signalized 
• Crosswalks at signalized intersection 
• Crosswalks at mid-block – signalized 
• Crosswalks on multi-lane highways 
• Other configurations 

Presenter
Presentation Notes
Your trainees may be required to work at intersections with varying traffic configurations.  As much as possible, demonstrate the proper procedures for those traffic configurations that will be useful to your trainees.On this slide is a list of common traffic configurations for which you may need to be able to demonstrate the proper procedures.
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Other configurations 

• Multiple crossing guards at the intersection of 
multilane arterials 

• Heavy turning movements 
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Simulations may be conducted using several 
tools 

• Slide presentation 
• Overhead Projector 
• White Board/Flip Chart 
• Tabletop Simulation Tools 
• Role-playing 
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Practice 

• Practice should be conducted outside the 
classroom at a live intersection 

• Choose one intersection scenario that is common 
to the neighborhood 

• Allow each member of the class to demonstrate 
crossing techniques and procedures by crossing 
the remainder of the class 
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Choose one intersection 

 
 

• Convenient to the training location 
• Common to the school environment where most 

of this class will work 
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Observation 

• Observe each trainee, offering suggestions to 
perfect technique and procedure 

• Continue around the intersection until all trainees 
have had at least one crossing demonstration 
opportunity 
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